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Guidance Document on Evidence Gathering to support schools applying to gain the NACE Challenge Award
Overall, a school will need to meet about 90% of the criteria to meet the requirements of the Award. Criteria which need further development should be included in the school’s action plan. 
Whilst the portfolio is a tool to aid assessment it is not an end in itself; good practice across the whole school is the ultimate objective. Schools should not spend time producing a glossy illustrated document.  Assessors want to view real documents that are in use, such as teachers’ annotated plans, evidence of marked pupils’ work, notes from staff meetings, letters from parents etc. 
When should I begin the evidence gathering process?

It is useful to begin the evidence gathering process as soon as possible, making it an ongoing process, rather than leaving it to nearer Assessment. On completion of your audit, you should be in a position to insert evidence against the Quality Standards where there is already well-developed practice. As your action plan is implemented you will be able to add to the evidence to demonstrate that you meet the criteria. 
Who should contribute to evidence gathering?

The co-ordinator may be responsible for the organisation of the portfolio but the Challenge Award is a whole school undertaking and evidence should come from across the school.

Do I have to gather my evidence using the Challenge Award portfolio?

Yes. For Assessment purposes, you have to submit a portfolio, no larger than one A4 lever arch folder, with each strand of each Element evidenced. 
How should I organise the portfolio for evidence gathering?

Schools have found it very useful to sub-divide each Element into the strands i.e. 1.1, 1.2 etc. This also makes it clear at a glance where you have not met the criteria. You may cross-reference evidence but you must annotate the document so that the criteria it exemplifies is clear to the Assessor.
How much evidence do I need for each strand?

As a general guideline, the evidence you gather overall should fit into the Challenge Award folder. Each strand has to be evidenced but there is no need for repetition; just make your cross referencing clear. It is the quality of the evidence which counts, not the quantity.
What kind of evidence can I include?

Evidence can take a range of forms and can include photographs, notes, letters, minutes of meetings, work samples, extracts from Estyn reports and working documents. What is important is that it meets the criteria.  Cross referencing should be clear, the portfolio well-organised and it is clear why you have included a particular piece of evidence.  As the Assessor may not be familiar 
with your school or its context you may wish to put a “post it” or highlight on a piece of evidence to explain how it meets the criteria if it may not be obvious to the Assessor. 

It is useful to remember that a blank template (e.g. plan or questionnaire) does not indicate usage and you need to, where possible, include filled-in examples. The bulk of your evidence should be demonstrating policy into practice, as well as how that practice is monitored and evaluated.

Is there any other evidence I should include?

Yes. You should also submit a copy of your school development plan and prospectus. You may submit these documents separately to the portfolio or electronically.
How far back can I go with evidence?

The more current the better, to reflect the way your school is now. Most policies should be regularly reviewed in the SDP cycle, and it would be expected that the school’s focus on more able pupils would also produce “fresh” activity to meet the needs of your Challenge Award action plan. If your school starts to gather evidence as soon as you embark on the Award, then some of the evidence may reflect the time scale of that trail. Evidence should be taken from the last two years at most.
What else can I use the portfolio of evidence for?

The evidence gathering process is powerful inclusion evidence for Estyn. You should try to ensure that your portfolio is seen when the school is inspected.

Links and Cross Referencing
It will become clear as you gather evidence how the Quality Standards (QS) support each other and intertwine. For example, QS 2, 5 and 7 are all linked through identification processes. QS4 and QS10 will both contain evidence linked to activity in the classroom. QS1 and 4 will both draw on exemplars of the richness of the curriculum.
Quality Standard 1
Evidence gathering for this section should be quite straightforward. Portfolios are usually rich in providing a range of celebrations of achievement across the curriculum. Staff meeting / department meeting minutes where policy has been regularly discussed are good evidence of policy moving into practice. It is important that your action plan has been completed after an audit against each strand of each Quality Standard; that way you will be clearly aware of any gaps in meeting the criteria. These should be reflected in your action plan.
Watch points

· Make sure your  ‘MAT’ policy covers each of the strands in 1.3

· A sample of subject policies is all that is needed – not every one

· Your action plan should address needs identified from your audit against the Quality Standards. 

· Evidence that policy is embedded into practice may well be cross referenced to QS4 &10
Quality Standard 2
QS 2, 5 and 7 are linked. You can cross-reference identification information where appropriate. Samples of your ‘register’ (filled in) are usually included in this section to evidence your identification processes. Some schools may not have asked parents directly to nominate.  They might have more general ways in which they ask parents to identify any gifts and talents their child may have, of which the school may not be aware.  If your register does not currently recognise the identification of leadership or enterprise skills, then it should be in your action plan as a development point.
Watch points

· In the best practice, samples of registers will also have indication of provision
· You will need to be able to demonstrate that identification is genuinely whole school. (Throughout the portfolio, you will later have to show that provision is genuinely whole school i.e. not just the co-ordinator’s responsibility)

· Check that you meet the criteria by having an inclusive approach to identification and that you review the composition of the register to monitor the extent to which it mirrors your school’s inclusion groups.

Quality Standard 3
Your action plan will be a key source of evidence for targets. It needs to be very clear what your targets are for the performance of ‘MAT’ pupils, not just at individual level but as a cohort and at whole school level. The widespread target setting culture should reflect the aspirational nature of Challenge Award schools.  This QS also draws heavily on both summative and formative assessment systems in your school.  This should be reflected in your choice of evidence.
Watch points

· Remember that your analysis of data needs to review whether cohort and individual targets for ‘MAT’ pupils have been met. Any general school analysis presented needs to highlight how able pupils performed. 
· Good examples of formative assessment are extracts from pupils’ books which demonstrate assessment/marking policy in action. Similarly, annotated teaching plans can provide strong evidence of ‘day-to-day’ AFL practices.

Quality Standard 4a, b, and c
This Element covers the broadest range of evidence in that it covers what is happening in the classroom, the curriculum and how pupils’ pastoral needs are supported. Your Learning and Teaching policy (or equivalent) should cover the whole range of itemised bullet points in QS4a, this then needs to be further evidenced that it is happening in practice.
Planning which demonstrates ‘Assessment for Learning’ in practice and flexible use of groupings is also good evidence. The ‘Audit Tool’ can be used for monitoring the extent to which pupils are challenged as well as to support the formation of judgements regarding the quality of learning. This QS is strongly cross referenced to QS 10. Ideally, there should also be links to QS6, for example, if there has been a CPD focus on higher order questioning, you would expect to see it in planning and reflected in the level of thinking demonstrated in pupils’ work.

For QS 4b, try to demonstrate how you are adapting the curriculum for ‘MAT’ pupils within school and out of school hours – this may involve working with other schools or partners. For primary schools, this could be linking with secondary specialist schools for example to provide mentoring for able mathematicians. Make clear how you are using ICT to broaden the learning experience. This will also link with QS 8.
For QS4c, demonstrate that the school understands the particular social and emotional needs of ‘MAT’ pupils and how these are met as part of the school’s pastoral systems.
Watch points

· Blank planning grids do not indicate usage – insert real examples 

· Planning which clearly indicates differentiation is good evidence. If your plans show pupils are in groups, make it clear what the nature of the group is, as the Assessor needs to pin point to what extent the task is matched to the needs of the group.
· Use ‘MAT’ pupils’ work to demonstrate the impact of teaching and learning approaches e.g. use of mind maps, tools for thinking, work which is clearly challenging. Use ‘post-its’ to make clear why you have chosen a piece of work
· For primary schools, the use of assemblies with presentations from successful real life role models can be good evidence of encouraging career ambition from an early age.

Element 5

Schools will have very different ways of evidencing their approaches to identifying underachievement; remember that evidence of discussion about pupils is as important as demonstrating what tracking systems you have in place. Identification of ‘MAT’ underachievers is complex and you need to show that you have a range of strategies in place. It is not sufficient to show that you have tracking systems which will identify when pupils who are already on the register are slipping. How does your school ensure that you can identify potential high ability which may currently look like average or low performance? You need to pay particular attention to monitoring vulnerable groups as potential underachievers.
Watch Points

· You need to ensure that for 5.2 you demonstrate what your school systems are for picking up underachievement. An example of an extract from a register which clearly indicates that a ‘MAT’ pupil has been identified as underachieving is good evidence. You also need to show that the pupil has been involved in setting goals to address the underachievement.

· The extent to which you can evidence the impact of your interventions, the more powerful the evidence becomes.

Element 6

How a school takes responsibility for its own improvement through rigorous, systematic whole school professional learning is strong indicator of an ambitious school seeking to establish a whole school learning culture – a key dimension for Challenge Award schools. 
This Quality Standard is not about a tick-list of courses attended. The school CPD co-ordinator should contribute to gathering evidence to ensure that the breadth and richness of professional development is represented. Schools need to be able to demonstrate that staff undertake the professional development needed to meet the needs of able pupils and provide challenge in the classroom. These opportunities may take many forms; including classroom focused CPD, coaching, collaborative working with other schools and small scale action research. 

Watch Points

· There will be significant evidence linked to teaching and learning, but remember to include evidence which also specifically relates to ‘MAT’ pupils, particularly around identification and characteristics issues. Evidence can include staff discussions as well as training opportunities.
· Developing the use of teaching assistants to support able pupils is often a development point for schools.
· Cross reference where you will see the strategies in action e.g. in QS 4a.

Quality Standard 7

It is expected that any exceptionally able pupils will be mentored in some way and have an Individual Education Plan or equivalent.

Watch points

· Even if you have no exceptionally able pupils in the school, you must evidence this QS as far as you are able.  To make clear that you do actively consider the possibility of having such pupils. You need to show that you have the capacity to make provision for exceptionally able pupils and that discussion has taken place around identification (link to QS2).

Quality Standard 8

An audit of resources to ensure ‘MAT’ pupils’ needs are catered for must be undertaken. A good starting point can be a checklist for departments or classroom teachers. Whilst this is not an end in itself, it can be a useful starting point for staff to reflect on how well they are planning for able pupils. You may also have evidence from subject specific action plans about the purchase of resources.

Watch Points

· Many schools will have evidence from tutorial programmes which support “learning to learn” or classroom approaches which encourage self-help strategies or independence. Link to formative assessment approaches in QS 3 and 4.

Element 9a, b and c
This QS is about evaluating how well the pupil and the parent voice is heard and acted upon in your school. A thorough audit against the criteria will make clear what activities you have undertaken to meet the wide-ranging requirements of this Standard. QS 9 needs to be richly evidenced, even though it will be added to on the Audit day when pupils (and parents) are interviewed. 
Watch Points

· Use examples of real comments from pupils – not blank questionnaires.
· Make sure your pupils’ views are linked to the criteria around the learning experience in the classroom in 9a.1 and not just generalised questions about facilities and provision.
· Nominations from parents are often an area that schools are actively working on in different ways. Some schools begin with inviting parents to inform them of any abilities or talents of which they may not be aware.

Quality Standard 10

This Standard focuses on evaluating the impact of all of the other Quality Standards. It is important that the school’s senior leadership contribute strongly to this Standard as it will need to demonstrate the whole school approach to monitoring the work of the school. The school’s monitoring policies are key – not just the monitoring carried out by the able pupil co-ordinator. 
Some Assessors will begin by looking at this Standard because it indicates the rigour of the school’s approach to systematic self-evaluation. In particular, there will be strong links to QS 4 but here you are demonstrating how actions have been evaluated for impact.

The use of the ‘Audit Tool’ is recommended to support QS4. It is linked to the criteria of the Framework and should be used as a key tool to support improving the quality of learning and teaching. These documents can also be included as examples of evidence when they are presented as annotated working documents.
Watch Points

· Remember that you are focusing on ‘MAT’ pupils and how you are providing challenge. Make it clear how your evidence relates to that, highlight, annotate or use ‘post-its’.
· You need to ensure that every strand of 10.3 is evidenced, that is procedures for observations, class work, planning, and talking with pupils. Give examples of the monitoring in action e.g. filled-in observations sheets and work-sampling comments. Blank lesson observation forms again do not indicate usage.

Finally, evidence for the Challenge Award should reflect a whole school undertaking. The presentation of a clearly organised portfolio, subdivided and with the inclusion of evidence “explained” to the Assessor, where necessary, demonstrates that the process has been carefully considered and understood. Where it is clear that evidence is well matched, a strong sense 
emerges that the school has fully engaged with the Challenge Award processes and is able to self-evaluate with accuracy.
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